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What was it like when 
you learned to read? 



What happened if a child 
didn't learn to read in first 
or second grade? 



t 

Whats it like for a child 
in today's We I 
Reading Program? 
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His teacher has 
ways to find out 

exactly what 
lessons he needs. 
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He uses games and cards 
and pictures and other 
bocks to help him with his 
special reading problems. 
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His teacher still takes 
a college course 
in teaching readings 
but she gets lots of 
extra training and help 
while she's actually teaching. 



He will get help all tiirough 
elementary schod. 
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Minneapolis Pu'^Ilc Schools 



Tir le I Read ing Program 
Project JLrfctors' Keport: 

Santnarv See i>age 

The Title I .^eadm^ Program, with the Instructional Materials 
Center (IMC) and tne Combine Component , operates i.n Minneapolis 
public and parochial Target Area elementary schools to he^p improve 
the reading skills of -ducat ionally disadvantaged children » The 
Heading Program began operations in 196^ and focused on primary 
grade students until January 19 7 2 when a component was formed to 
work witn l^^t-? rmediate grade children. Hie Combine Component trains 
selected classroom teachers for reading leadership roles. The IMC 
writes, produces and distributes the reading material used In the 
program. All are located in the Fl'^^rence Lehmiann Education Center. 
1006 Lake Street, Minneapolis. 

In 19"2'73 the Title I Reading Program and its components 
operated on a budget or $^27,85-^, all of which was provided by the 
federal government under Title I cf the Elementary and Secondary 10-11 
Education Act of 1963. The Primary Reading Program and Combine 
Component operated on a budget oi S193.^10, the Intermediate Reading 
Tea-^ spent $96,2^^, ard the IMC Had a budget of $133,856. 

The Title I Reading Prograrr. has provlde-i many services and 
'-^terials for Title I teachers and eli><lble pupils. The overall 
'jvaluation o* services has been good, and the program has been !3-?-* 
designated as a * op prlorlt) Iten by principals and advisory 
groups in Target Area schools i^xtensive Ir-strvice training has 
been provided for teach- rs y ibe y>>adin^ Pr-.-^raT, tn*:^ LMl and 
t h*j - o^-D ine •'Hp )r. en l 

Ai.1 IMC 'materials are ^^rlgina^ produc c i '»ns C'.pvrighted 
the Minneapolis Pu^^lic schools. The tenter distributes a 
catalogue listing available materials, which include educational 
i^anes, voLaoular- cards, phrase ards, color-ccxled alphabet 
cards, short sr.ri-'? Ir r^^l-rt-al -^-woks . diagnostic materials and 
t * ' f: s . ! u r i r ^ t *^ . :♦ " J - " 3 ^ c h c> 1 ve a r n ye r 5' t o ac h o r s . i s e d I M 
^ ' ^ i -"-3 1 • r 1 -1 1 ^ ♦ - r r* hTj : * i t h i s i a ^ r i l 



About this 'deport 



Ibis report presents a DEScRIPTIVt picture of the project prepared 
bv pr-'lect administrators. 

Deacrij^tlve reports generall. lollow the procedures and format 
described in Prepar in g Evaluation Reports, A Guide for Authors , U. S. 

Department of Health, Education and Welfare, Office of Education. 

Readers who are familiar with these descriptive reports may wish to 
skip the first two sections which describe the City of Minneapolis and 
the Minneapolis Public Schools, since these descriptions are standard 
f r all descriptive reports. 

LVALUATIONS ^-f the project, prepared the Research and Lvaluation 
Leparttnent ')f the Minneapolis PudMc Schools, or ov external evaluators, 

are vf^oo^^f^i separatie p^JDl ic at i-^^r s 
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The City of Minneapolis 

The program described in thiG report was conducted in the Minneapolis 
Public Scnools^ Minneapolis is a city of kJ^k^kOO people located on the 
Mississippi River in the southeastern part of Minnesota. With its sooe-- 
what smaller twin city, St. Paul, it is the center of a seven^-county 
icetropolitan area of over 1,87^,000, the largest population center between 
Chicago and the Pacific Coast. As such it serves as the hub for the entire 
Upper Midwest region of the country. 

The city, and its surrounding area, long has been noted for the high 
quality of its labor force. The unenployment rate in Minneapolis is lower 
than in other major cities, possibly due to the variety and density of 
industry in the city as well as to the high level capability of its work 
force. The Twin City metropolitan area unemployment rate in June of 1975 
was 5.5^, compared with a ^.8S6 national rate for the same month. As the 
economic center of a prosperous region rich in such natural resources as 
forests, minerals, water power and productive agricultural land, Minneapolis 
attracts conmerce and workers from throughout the Upper Midwest region. Many 
re£>ident6 are drawn from the neighboring states of Iowa, Wisconsin, Nebraska 
and the Dakotas as well as from he farnjing areas and the Iron Range region 
of ou* state Minnesota. 

More Minneapolitans (^2%) work in clerical and sales jobs than in any 
otner occupation, reflecting the city's position as a major wholesale-retail 
center and a center for banking, finance and insurance. Almost as many (269^) 
are employed as craftaoen, foremen and operatives, and 239^ of the work force 
are profec.Monals, tecnnicians, managers, and officials. One out of five 
woricerf: is employed in laboring ajnd service occupations. 

Minneapolis city government is tne council^dcminated type. Its mayor, 
elected for a two year term, has limited powers. Its elected city council 
operat»*£ by committee and engages in administrative as well as legislative 
act iOn. 

Minneapolis i,s not a crowded city. While increasing industrial development 
r.a5, occupied more and core land, the city's population has declined steadily 
frocj a peak of ^^^^000 m 1950. The city limits have not been changed since 
1927, Meet homee are sturdy, single family dwellings built to withstand 
revere winters. Row homes are practically non-existant even in low income 
areas. In I'llO^ U8i of th^ housing units in Minneapolis were owner-occupied. 
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educat ionaliy dif.a.iv^aita/eU, i.t.-, one more prade levels behind in basic 
rkills Bucn as reading and a.'ithaietic. Federal pro^rrams are concentrated 
cri the educationally disadvantaged c^roi-p* 

According: to I9'^0 census: data, over 170,000 persons resided m the Target 
rrea. Of tnat group, 11 percert were black and ^ percent were Indian, Bore 
tnar. double Vu^ cix-ywiae percentatre ol minority group memuera. Over hall 
of the Target Area residents over 25 years old had not completed high school, 
compared to tr.e 3^ percent of the non-Target Area residents who did not have 
r i/h scnool diploma... One out of five Target Area residents over the age of 
2t nad f'cne to college, and nine percent had completed four or more years, 
Oif- yj.t of foui of the non-Target Area residents had goue to college, and 
15 percent had completed four or more years. 

Trie mcocje for an average Target Area family was S9fll3 in 19/0, about 
S?,CO0 1-;5S than the citywide average* The homes they lived in had an 
avera^re value of SlO^jfi^, over hO percent less than the average value of a 
r.mgle taniily re-idence m Minneapolis. Ore out of five Target Area children 
ce^ween the ages of 6 ard 17 was a member of a family that was below tne 
r-cver^v level, orlv b percent of the non-Target Area children had such 
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Sc hools and Neighborhoods 
S erved by the TlLle I Re ad Ing Proj^raT . 

:he Iltl'? I Reading Froi^ram operates m Minneapolis public and parochial 
:ar<.. r Area iiementarv -":hools help Irtprove the reading skills of educationally 
cisaa vantages c*^. lldren. 

Target Ar-a scnouls are schools located in Minneapolis inner-city areas 
mat nav^ Dee': designated eligiole to receive additional funds frotc the federal 
i^cve '-'.'Dent ander Title I the ElemenLary and Secondary Ed uc a*" ion Act. Funds 
m^st jsju provide preventive and remedial instruct!. in reading, writing, 
satheovat ic? ar.d oral language to students who Gcore at the 25th percentile or 
:>*:'Iov Lii-'viu*^ cea::s or who are one grade or more behind in reading or fnath 
skills . the 1972-''3 school year, 25 public and seven parochial elementary 
sch-j^^Is weT^e designated as Target Area schools. 

The Instructional Materials Center, a support component of the Title I 
\eam '.^ PragrasD established in August 1969, provided materials *■ o about 24'J 
:ef»i'^er*^ i\ Iitl^r I schools during the 19^/9- 7 J school year. During the 1972-7 3 
' I ve^ir, t*-*^ r imoer ot teachers using IMC-produced materials with their 
; sad -an a^* _hildren increased to raore than 530. 

Mister*-' nf the Project 

t ti. 

.r^'.a*. - art- aw;kre that rnan'- chilorer's learning and behavior problems 
bLHx :r : p.^ : ad lag skills. In 1967 , a Minneapolis teachers' committee 
c jmp'^sen r mntT-citv t^lementary school teachers identified reading instruction 
=5 r mai' area ir. which children needt„*d help. 

•■ai^^^ r-* Aiso were concerned about the raanv diiierent methods for reading 
i Htr tl Ml ':se ^ i*"- Ir.nt-r-cit- ♦.elementary s^^hi7^?ls In Minneapoiis. ^orae 22 
oi.l'M'f^nt svstens t .r teaching re^, .l*g were found a-non,^ 20 inner-citv elementary 



»_r. Is ir- Miri.ear- : 1 I s . Inc '-^ns isterc v In reddinj^ programs was especial Iv 
^ard inrt-r cit^' (.hi,drt?n who Ti{*vt'd frequently durin^^ the school vear . 
•<.^Mle cniiaren vh, rr-^ve a ^reat dt^al or ten stay m the same general area, 
" "^^^ attt-nd se/e-^al different schools within the same year. In an effort 
1 > vidf s jme _ ^t i-i.^itv for these children, and to provide a basis for mere 
: f»_-c 1 1 vt instructional materials developirent in reading, teachers from ir-^er- 
, 1^ sen ;Is spitctf-d one ^.asal reading series to be used in all their schools. 

teacher interesf in reading instruction resulted in an in-service teacher 
tralnin;^ course to 'I) train teachers in specific techniques for teaching 
reading and (2) train teachers to use a wide range of mul t i- sensory reading 
instruct ion materials. This course also was funJed under Title I of the 
-lementarv and Secondary tducation Act of 1963. Teachers and staff of tlie 
School's Office of Planning, Development, and Federal Programs worked for one 
vear to design the course. Teachers identified their practical day-to-day 
problems m tea<_hing reading and examined possible alternatives for dealing 
with such problems. It was up to teachers to decide which problems and 
n-^lutions would emphasized in the course. 

rhf ^each*^ r- train i ng course, in turn, led to development of the IMC. 
O^'ticiai l-.Qurs of operation fjr the IMC during the first eleven months were 

a t.j 'j . P-^**-, five days a week. To keep up with the level of service 
relt nfcessarv ov the IMC st^ff, iz wa'* necessary to work many weekends to meet 

dfTr:and . In preparation for the start of the 1970-71 school year, the i\'£ 
h >-irs shilt»^d t . a 7:0 J a.m. to 11:30 p.m. day during the twelfth month of 
>p^'ra* l>n The wnrk wefk was lengthened duri^ng the spring of 1971 to six and 
ar-1 s -^Tf^b 1" order t'^,^t a commitment .o the Summer School program could he 



Durln,^ the sunmer of 1971 the United States Government donated the Buzza 
Building to the Minneapolis Public Schools. Loc^^ed at 1006 Lake Street, 
Lfii!! lari^e baiiuing was reiiaiDtfu the Fioience Lehmann Educational Center. Space 
wd? se: aside for the Title I Reading Program on the fourth floor and during 
September 19^1, a total of eight truckloads of IHC materials and supplies were 
transported to the new location. 

In January 1970, plana were formulated to coordinate certain phases of the 
Inlversitv graduate and undergraduate program in reading with the ongoing 
Minneapolis Title I Reading Program. The goal of this cooperative venture 
was CO provif^e increased instructional services to children in Target Area 
schooib . 

The Combine Component, another facet of the Title I Reading Program, 
Ir.v^I/es th4* training of selected classroom teachers (Combine Interns) for 
reading leadership roles. This training is accomplished during the school day 
in Title I clasi ooms through planned educational experiences with classroom 
te«_ch^r8 and children. The personnel selected for the program also pursue 
graduat^^ work in reading at the University of Minnesota. 

^jditional Instructional services are provided to Title 1 children by three 
classes ot ur.de rgraduat e students enrolled in reading courses. Supervised by 
^s- > jrce Teachers, these students tutor individual children and small groups 
who are in the greatest need of remedial help. 

In the fall of 1970. the Reading Specialist, North and South Pyramid Reading 
Ke^ouiLe I a^-hers, and the Combine Interns formed a reading team whose duties 
wore ;i«ifiist Target Area teachers in testing, grouping, and diagnosing stu- 

d#i.t9, lemoriSt rate teaching techniques; help teachers prepare materials, and 
generally, -^ffer faculty in-service training. 

Ihe ritlp I Reading Program's writing temm b^gan functioning in the spring 

B 



This year* 8 Title I Reading Program report differs somewhat from other 
Project Director reports In that it Incorporates all aspects of a wide-ranging 
program that Is not under the Immediate direction of a single person. Therefore, 
an organizational chart Is Included to more clearly illustrate the leadei.ahlp 
roles In the Title I Reading Program. 



Vernon Inceuar 
tast Area Superintendent 



Melvln G. Hoagland 
North Area Superintendent 



Herbert C. Karsten 
Principal on Special Assignment 
Instruction and Planning, 



1 



^Mitchell Trockman, Budget^ 
^Management and Accounting' 
*for the Title I Reading ' 
'Program and Components * 



Dr. John Manning 
j'Jniversity of Minnesota 
Project Consultant 



Inst ruct lonal 
Materials (.enter 
Mitchell IrocVman 
Director 



Lassette Component 
George riagaur 
Pat Schoiiweiler 



Primary Reading 
Program 
Alberta Brown 

Direc Cor 



T'Xani^uage Arts 
Reso urce Teac her s] 

Source l\ ache r s 



Intermediate 
Reading Program 
Diane Carley 
Director 



1 Primary 
Language Arts 
Resource Teachers 



3 Keadini; 
K*^3our». I* ache r 3 



A Reading 
Ke source Teachers 
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of 19mj. Its ttrst pro jeer was the cr^^-ation of a suracx^r school proi^ram which 
wou..d maintain and reintorce skills learned darini^ the school year. The team 
continues to function as an extremely prfxluctive ^r.^up . A ^reat percentage of 
the materials produced in the IMC are a result of this team's efforts. 

The Intermediate Component of the Title I Reading Program carae into exis- 
tence in January 1972 as an outgrowth of the Title I Primary Reading Program, 
Its goal Is the extension of reading service.^, similar to those offered In the 
primary program, to the intermediate grade Title I pupil population. Ihese 
services include the development of supplementary reading materials for readers 
having low achievement levels, in-ser\ice education for teachers on an areawMe 
and individual school basis, and the provision of resource teachers to aid claas- 
rDJtn teacners through demonstration, consultation, and program evaluation. The 
need for an intermediate grade reading program was apparent because of the low 
reading levels of sotne intermediate grade children. A specific listing of the 
needs was developed by Alton Greenfield of the University of Minnesota who 
interned as a reading specialist in the Minneapolis schools. This listing 
which is included in the 1971-72 Pyramid's Reading Program Project Directors' 
Report, nu''in».d, on a priori tv basis, the specific reading needs of the 
i*- ' rmed lat grade population. 

Budj^et 

In 1/'?-^^, ttie ritle I Heading Program and Its component^ operated 'in a 
hudget or '>'^^2 . , -i^^ , all ot which was provided '^v fhe tederal government under 
Tit 1 * ho Flementarv and Secondary Mucatlfn "^'t '.i l'^^*'}. I'^ie budget 



Primary Reading leart 

D-'Ttion ->r these rands, {bl%j was used to pav th^- salaries or (.ombliie 

I'^.terns, while a lesser a^iount , 33?/j"'2 {^A/ was ised lor the salaries of othe." 
pro.^ra.T, pHrsonnei. SS^/jUj was spent on consultant fees; S25.2u7 was 

used t:>r In-dervlce training St ipends and salaries. The remaining $9,717 (57,; 
was spert m t ranspcrtat ion , nieetin? co<-ts and mileage and travel expenses. 

Intenaediate Reading Tea m 

■he Inteitr.ed iate Heading Team operated on a budget of $96,288. Most of 
r-is anour.c, S^^^i^l^ ^927.; was for salaries; $6,000 (6%; was spent for in- 
service lrainir>< stir^ends and S],-*h5 ' « was used for audio tapes, meeting 

^ J 'Li i^c TTii. ea^e a'^d tra/^1 expenses. 

> s t i^uc_ r i ' *nal Mat eria ls ( en te r 

In 1:* ^, the Instructional Materials '-.enter operated on a budget of 
-5^ ^ St this amount, 5 , '"^''';5 (76%) was used for salaries; $13,7^3 

' . ■% • was spert *n supplies and naterials; $12,65'J (9%) was used for aide salaries 

ara z-.i.^Pi^e and w^j^'I i-xponses, ;i::d (3"./ was us-^d for rnachine maintenance 

■%V'i r - w t r I iprne-^ *: 

r a rent_- '_. omni u nlt y In vol vemen t 
rar-' is V'.ir ^^n^!:lt^'d wH-n the r/Jannln]^ for the pr:>ject De^an 'Tir -A^h 
r^r^.--' . aher^ A s s c la 1 1 -^n s and Pyramid advisory committees, parents had 
y r- ; ^ t^•' i , ''.sirr- ♦-^at 1 ripr'v^t-rient q r^e made in the reading program f(.r their 
h:lUF'^ he 1' 't ' 't-adirii^ Fr >><rar. evolved from this pa rent concern. 

A'*.^ iMi*.!^. r''i'^^' J r •:h'' '.^V'^u^it were made, nuch effort was exerted to 
. "i ! -.r-^ • i .-m I'n. rj*- IM^ ar>d its i-'o J e as part of the total litle I 

^- ic! i"^ r r .^r ^ 
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^ . t : - w^s ^ ri* ' - - - . ' - ^^-a 1 f ^ s^>r la! spec i - It al 1 

: a I r i s : a : r. ^ / 1 s 1 1 'ri a t ?~ - '-^ : r u *- i r «? h e -ear, 'he visits 
V. ri' ■ . :: ^ s . n - :s anc '^'^ 'star- - . IM'" rr^e leed^acK Irom 

" • . pa r n : s w ^ vf- r r p o s 1 1: 1 Vr; and e r. c r a r ag iriz 

-x'S-^r." teachers /e - n-'.cted training s^^ssi-ns r^r parents in several 

^ ^ " ' • " ^ the .rrar, ani In s>-iat schools, hav^* trained coiranani!:v 
'.'ji : w_:^' wL-n :M:drtrr, V ^ reaH^- 1 f t i o.il t ies These teachers 
:^:irr. '^s . iceet ici^s, part i pat ed ir. open house 
ir. : T^^ri'xal f r pare:, is as request*^d 

-r^ wn ' w-r^ ^ssigr--! rhe Instruction Materials enter 
a-'d i^pl eire^it t-^ int^^rsivf- tr^irir^ %essl-^rs "or parents 
, , : a ' 1 " . " r» ; - ' i '-•-d i a t ? ir a: r i t r e IM' d ir*^c t cr 

'1^ "t^-^ --^1"^ 1" I ,.qi^'t an/is^T' /r-. ..p makin.^ 

1 - ' ' - * . t m ^ 
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reading pragram Irs their cotanunlt les . 

The UiC director has prepared a slide sequence that has been used to Inform 
educators, interested parents and coomunlty residents. 

A Dooklf*" jf suggestions on reading activities was prepared for parents 
'^v the Resource Tt-achers. The activities included ideas for reinforcing 
.'ocabulary. corcepcs and basic skills. A detailed description of the services 
prvivided bv the Reading Team written by Peg 0' Shaughnessy is available. 

The United Sta^es Otfice of Education, Compensatory Education Division, 
publi^^ied a report on the Minneapolis Title I Reading Prografn in the summer of 
1972 entitled A Title 1 ESEA Case Study: The Pyramids' Reading Program , The 
Minneapolis pri^ram was the onlv compensatory reading program in the country 
chosen fr.r a c^3e study. 

dptaiis aboat instructional aspects of the reading program, contact 
either Dr, Lawrence Moon, Director of Planning, Development and Federal Programs, 
Tel. 3^n-61/*: -r Mitchell Tr jckman , Tel. 348-4062. The area code for both 
numbers is hlJ 

The foll^wlni^ three sections will discuss certain aspects of each of the 
three ma ]or Ci»mp-'nents oi the Title I Reading Program. The first section 
prese^'its i^^ f r)rTnat ion about the Primary Reading Program. 

Primarv Reading Program 
Per sonn el 

^ reading specialist .Iberta Brown, was contracted to help implement the 
ritlL 1 Ri?adin^ Fr'^gram. She had coordinated a similar, but smaller scale 
operation, in ^lovis. California, and had been a classroom teacher at several 
.pveis, a t irrlculiuD coordinator, an elementary principal, student teacher 
supervisor, i Uege Instrtictoi, ana author of reading material s . 

H^r responsibilities included supervising instructional aspects of the 

program, c '«ord inat in;< staff development and workshops, visiting classrooms, 
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demonstrating technlqui^s and materials to teachers during the school day, 
uniting and developing instructional Mterlals needed by teachers, coordinating 
teams of teachers In writing new materials, and developing materials for the 
Stuamer School Reading Program In the Target Area schools of Minneapolis. 

An initial assignment performed by the reading specialist was to act as a 
consultant to a large committee of teachers who were working on the adoption 
of reading materials for children in grades 4, 5, and b. The reading specialist 
also worked with the IMC project director in establishing production priorities. 

Objectives and Results 

The o^'*»^all goal of the Title I Reading Program, which includes the Combine 
and the IMC, is to improve the reading skills of educationally disadvantaged 
children , 

The Reading Program has provided many services and materials for Title I 
teachers and eligible pupils. The overall evaluation of services has been good. 

Principals in Target Area schools, as well as advisory groups, have 
designated the Reading Program as a priority item. This would seem to indicate 
the imporcance placed upon the services of the Reading Task Force and the 
IMC. 

There hss been an enthusia»tic response to the new Rebus/Mini Modified 
Pr^i^tam. The program was used by the majority of the first grades. 
Ihe Tltlj I Reading Program has received national recognition: 
A report on the Title I Reading Program was presented at the 
International Reading Association in May 1972. 

The United States Office of Education publlbtied a case study of the 

program that was widely disseminated throughout the U.S. 

The pr-ogram was listed in t^.e Federal Aid Planner as an "outstanding 

and exemplary program in reading.** 

lA 



TheAAOick Company printed a case history In Its nationally dls sejiinatod 
educational services bulletin entitled "Minneapolis Builds Pyramid for 
Better Understanding/' 

At the International Reading Association, the Committee on Reading for 
the Disadvantaged requested information tor use in preparing a report 
on outstanding reading programs for the disadvantaged. 

Objective I 

To provide help to teachers and Title I pupils through the assistance of 
teams of Reading Task Force personnel who would assist in: testing, grouping, 
and diagnosing students; demonstrating teaching techniques, preparing materials, 
and providing faculty in-service training. 

Resu l ts : 

A survey ot teachers in 22 of the Title I schools serviced by the Reading 
Task Force showed high regard tor the program. Teachers indicated they had 
received help in the following areac: 

Gr(^uplng md placement 
. Testing 

7ocabul^»rv Instruction 

Phrase Read ing/ Fluency 

Oral Reading for Diagnosis 

Specific Skill Lessons 

'^ompreh'^ns ion 

Independent Activlt les 

Reinforcement (Games , etc , ) 

Language experience 

Materials Organlzatlor 

15 
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ratc^ies ac 1 1 .u t ij-.- s li.r.uaing areas uf Cause and 
Mil : ic a -and L'e t a i i & 
'-'^^ - d^riviti^s 'J 'lit ir. a secuenctr of d 1 1 f Icui ty wh i-ch are 
" ' ' ^- '- e a h in ^ 8 k i ' I s t 9 1 ed at each 1 e ve ^ 

r-ir< i-'-rr.s i : s-ii-ervise Tnl^^ersitv o*" Minnesota ande rgraduates 
'iv'^iiill. ana ir. i<r )MuS , litle I identified pupils who have been 

t ^ ' 1 r < r p a t e s t r ed > . ^'^ *^ ' i 



' ' ^ ::-^^--S par: i '/.att'd each c;uar*c- 

- .^ri-^.ac^ Ke ad in Prcgrarr are to: 

^. *;l7.e in-«^ervice classes to individual or 

'^.a :ers \'r i^'i *^h* .jse -^f video tape sessions. S/ideo 
^ V asr'*"^*^s of th^ rendluj^ program fr^ organization co 

_' -T.r I t rnve iLreadv ^en jr.ad^- . 
i. " ^ : y ' n r' freBh4:r c^.urse usin^ vidtru tapes and the 

I- - . - *^.,;^chtr aldf»6 In trainl'^^ opportunities, 

' {"t'r '-'rd'f^ule reading material storage and 
♦ : ^n. ^ . " 1 i * ' r T. f ^ fflt.^erif. v and lean wasL*^ of 
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Put a greater emphasis on reading comprehension. 

hxplore ether areas of tttc Language Arts Curriculum i.e. Oral Language, 
Lan^^uagc Experiences, and Literature. 

intertnediate Reading Program 
Persanne 1 

The Intermediate Reading Program was staffed by a coordinator and four 
resource teachers, two of whom were assigned to the project after the 1972-73 
school /tar began Thev demonstrated teaching techniques, assisted teachers 
m testir.g, grouping and dtagnusis» prepared materials and provided in-serTice 
iralnirg wfven classroom and resource teachers created supplementary materials . 
r^.K'V spt^nt a niaxiisuni o* four hou-'t per week beyond the defined school day in 
t-^.i-i :ask^ and were selected because of previous writing experience and 

rr_a_inin^ 

: ar'.arv {:.> Mir^h i *^ - > , a t^fn-weeV coursf^ covering materials and 
rt-a-'^i^^. t-'.hnlques vrds taught bv Dr. Jr>hn Manning, wiih the assistance of the 
in-.*jrned lafp f'-ading c ordinaror ;ind resource teachers, to sixtv-nine teachers. 

'-lap'-iri^ taight two rourses at two sessions each on some specific reading 

^^l-Tis : _^ :^a:n. rs in N* >vembr'r and December. c-^^rses were offered 

after d»'fl:.d s.h.ioi hr jr- , and tht; teachers received stipends for attendini^. 

i Inlt- r"i*'<ii trades Reading Frogr ir function** as an ^tension 

r /-L- r> Feadirg Prograir- to provic^e older Title 1 p-iplls with the same 



Provision ot new and/or modiMed Instructional material" suited to 

the needs oi t^iese particular pupils. 

^r.^vision ot in-scrvice education lor teachers by a teair of resource 
teachers, through classes, classroom demonstration, and consultation 

with : eache rs - 

Provision of in-service training for aides who work with these pupils. 
ontinuinj^ diagnosis of specific needs of these pupils, 
seven-member writing team has developed many additional materials to 
aid in the remediati^on ot students' skill deficiencies. These :aaterialB and 
ceachin^ techniques were shown to classrcou teachers bv the intermediate 
coordinator and resource teachers. 

rhirty-tive aides participated in a ten-*eak course taught by the inter- 
mediate coordinator with help from the resource teachers. This course covered 
availaDle materials and appropriate techniques for aides to use in working 
wL^h older children having difficulties in reading. This same kind of assistance 
was ofrerpd to srruill .groups of aides in individual schools. 

Object Ive I 

- ^ assign irir teachers to the project t( serve as reading resource teachers 
. : Ti^.^ I intermediate grades pupils in order to give concentrated classroom help. 

• ..r r^^ 'jrc- rs hav<^ been assigned to -.he proje'-t and have begun 

3 'tf'.'elop u.^tr .c ti-T-al natprlals which would aid teachers in the remedia- 
^ p * reading -kli:<4 dellclencies as Usted in the report, BasicJ^eeds of Students. 
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Results : 

Materials have been developed co aid in remediation of deficiencies in 
such skill areas as word recognition, vocabulary conce'^t development, study 
skills development and comprehension. 

Objective III 

To enlist the services of the Instructional Materials Center to reoroduce 
and disseminate the materials developed by the writing team. 

Results : 

The IMC has been, and is presently, producing and disseminating the 
materials which have been completed. 

O bjective IV 

To provide in-service training for intermediate grade teachers. 
Resul ts : 

In-service *:raining was provided through a class offered by Dr. John 
Manning of tht University of Minnesota, a tvo-sessiou class on specific 

skill areas and numerous meetings within Individual buildings. 
U P ]ec t Ive _V 

To c>rf)Vide in-service training to acquaint aides with the materials and 

^:i"lr r' t 'i tnt- use >f these niaterials. 

A .'i.irse this tvpf was offered In the spring ^f ^ k 

lo Increase d i ssemln/if l^n of ^formation about the program to keep the 
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Results : 

The coordinator and the resource teacher presented the program to the 
Title I parents group and some PTA groups. Various coianunlty groups were directly 
Involved In helping to assemble some of the material for their own student 
populat ions . 

Performance Objectives 

I. Fifty percent of Title I pupils In the Intermediate grades who are 
served b - the program, and who have been In the Title I Reading 
Program for the past two years with at least an 85 percent attendance 
rate, will progress one month in reading ability as measured by the 
Gates-MacGlnlt le Reading Test for every month they are in the program. 

II. Eighty percent of the Title I pupils in the intermediate grades who 
are served by the program, and who have been in the Title I Readlmg 
Program for the past two years with at least an 85 percent attendance 
rate, will progress at least 7 months in reading ability, as measured 
by the Gates-MacGlnt le Reading Test for a nine month stay in the program. 

III. No Title I pupils in the intermediate grades who are served by the 
program and who have been in the Title I Reading Program for the 
past two years with at least an 85 percent attendance rate, will fail 
to make at least a 3 month gain in reading ability, as measured by the 
';ates-MacGinltie Reading Test for a nine month stay in the program. 

Recommendat ions 

Recommendations for the Intermediate Reading Program are to: 

Continue diagnosis of pupils' needs and provision of teacher written 
materials to suit thf* n^ods of Title I pupils, 

ERiC i 



Continue In-service trainin? ot teachers in short-icm^ sessions aimed 
at building skill in specitic tecuniques . 

Continue in-service training ot aides to irtorm tnem ahoi.t new materials 
and their uses . 

continue coordination with the primary component to assure continuity 
in the total program. 

Continue dissemination of information about the program to keep the 
community informed about the project. 

Concentrate writing efforts toward the creation of materials in the area 
of comprehension, as requested by intermediate grade teachers in the 
spring of 1973. 

Instructional Materials Center 
Personne 1 

The initial IMC staff tor the 1969-197'j year included: Mitchell irockman, 
an assistant elementary principal on special assignment, as project director; 
a cltrk-typist and an offset press operator, Mr. Trockman had oeen a teacher, 
an assistant principal, and had performed several miscellaneous administrative 
functions during previous school years. He had an extensive background m 
graphic arts, eauipment procurement and operation. 

rhe director was charged with the r*:-spons 1 bi 1 it y f _u aduiin is t rat ing and 
coordinating the Instructional Materials Center. His re spons ibl i I it ies included 
writing specifications for enaipment and supplies, coordinating remodeling of 
physical facilities, training clerical errployees in operati'ins of graphic art 
eauipment, setting project prior it: ^. establishing production schedules, 
preparing proiected budgets and m..)nirorin*^ spending within assigned dollar 
amounts. An^.Lher responsibility' c th^* director wai^ coordinating pr.jdvic t i 
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the LMl wLch the reeds of the reading specialist in the area of statf 
ieve lopment , research and development of new materials. 

Amon^ the responsibilities assigned to the clerk-typist were the tasks of 
Dcir.g receptionist, and handling correspondence, payroll and supplies. Under 
the supervision of the director and reading specialist, the clerk-typist also 
prepared press- ready copy using various types of graphic art equipment such 
as a photo-type composing machine. The clerk-typist ^<?8isted in filling orders 
tor materials from teachers and kept a detailed inventory of all m&uerials 
placed in classrooms. 

The offset press operator operated the printing and binding equipment , 
assisted in shipping prepared materials, maintained an inventory of raw materials, 
and trained several Neighborhood Youth Corps members in the operation of an 
offset print press. 

Assistance also was rendered by Neighborhood Youth Corps members and other 
teachers and clerical people assigned on a temporary basis for short periods 
of t ime . 

Each staff member had special qualifications and training wt.ich allowed 
an immediate start-up of the Instructional Material'; Center without the need 

f'.r theT "in iraln 'hreak-ir.'' 

The clerk'tvpist brought to the prelect many years of clerical experience 
^- :i rap-'.d.. ; oecamp pr ».^icier.t in rhe operation of new uvpes of equipmen*: . 

yv-.^ .-^.^f^^l pres<5 opera'.^r had formal training ar.d was experienced in the 
rali v^ or "i^-^r "d priniir^ oress^^-s and miscellaneous binding and graphic 
a^i PC : i "^Tiep *' 

H ine r I rr - ^ ^ 7. i s*i ^ind ' .'tfset press operator positions w^rc difficult 
't -PHf* p s:ri ^vH wpTf '^8' al'i is'? a^jove th^ p'>rfnal ^ntrv It- vol and 

, or- , 1 t-.^r-* ' x\\ J *'yrr r 1 ' % - » d y-r\ry\ <-\-*^i'H rather *^ha traine***! 
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L/urlr*^ 1'?" .'-"I ht- IM'> s^ai. wdt i£\. r^^a'^'-d bv the add Ir. lor. ■)t another 
c lerk-tvplst ano a parr-tir.ie duplicating irachirt. .^perat^-r. 

vtatrtn^ ot the iM( was Increased during the 19 fibtal /ear to two 
duplicating rr^chlnr- opt-rat^^rs and trree 1 erk- 1 vp 1 s t s ^\dd it iona 1 1 v , two 
clerk-tvpist *; were added during December in ^rder to supp'-rt the new Inter- 
mediate level team b i^dw,^ t -^r '>iese ^w.-. n sitlnns was orovided t.v Iltle I, 
"Part C funds. 

The 1 9 " ' - 1 9 ^ 3 clerical ? : a f f In c I ud ed four c 1 e rk - 1 yp i s t s , one clerk, on e 
account clerk and twi.. duplicating machine operators. Tv ; professional staff 
men-bers, an audio-visual S'.pervisor and a . asset te resource teacher, became a 
part of the IMC c.-'mplf^x vh^^n the feder^illv funded cassette project, formerly 
the . 1 in t T a s ^ e 1 1 e P ^ . r , nc c as^e a part .f the LMt . ''he aud i o - v i s ua 1 
supervisor Tianag^s tn^- ansette prog rani aid related activities and asdlsts the 
IMl nr.. ject manager in o'^^'^t -nrelated ar-^^as ne ^assctt^- Ke source teacher 
writ-"-'; Ir^ss'^^is ff.r ^asse''." tape pr.>du';*' i' ^ an^^ ^ '^ -^ m ""itU [ schools helping 
t " t 1 "ir p : ♦ h - ' a B s e t r " * a; 1 i r a r - - 

'Va_inLjj/ 

A raaV'r lun^' " 1 . ^ '^he IM has Jt-^/r t.^ s ipport ^^eichers" wh?- have en 
tr^jL'-.fd i: s,./Lirl' nttrixiu')<v ^iih'it the intense pr* - Sv-^rvlie and in-service 
* raining ' :^-a;:u'rs mi para-;»r - f*'ss i -n-iiR ♦'ria^ f pi!" t e itie i ^,eading 
? r . r am , : h p ! M v- ? u Id T.e r e I v a p i r. t shop 

' '.n ''lanolin.: ' ' n^v'-rsit ' I Minnea-^ta -^-iLhes tht- ^r. -service 
\Ti't, -hit w,i3 rirs* ^: ' r" : 'r^i/^* durin.; tr p ^^umrner of ' H . 

Ap .r .^x l-^.a^ e I 1^"^ teacn-'-s t' k q ^i^i!a? v oMr^^- during 'b*- surncr.er ( f i9^>9. One- 
. f J. f f'lilii/r^ »' * '"l ^ * f.^ ' 'f'-i(' '"'i-riv^ a 1 1 i'-^^ , ar*''^ th^ s<5?ne 

iT.^**' 1 ^r-rln^ • ^f-^'^n*. . f • - ' ^ r « . ] ' in -inTr;*'r M'f ra^-ocnla' 
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school teachers also participated. Title I funds supported this training 
pr )gram . 

The course emphasized practical help for teachers. Course Instructors 
taught demonstration lessons to children selected by participating teachers 
from rheir cun classrooms. Four broad areas were covered: 
1. Effective initial instruction in readme? for 
disadvantaged boys and girls; 
Practical classroom methods for diagnosing 
reading disabilities; 
3. Classroom methods and materials for treating 
specific reading difficulties; 

general principles and classroom methods i helping 
children with severe reading disabilities. 

Materials development has been one of the moat important aapecta of the 
course A whole range o^-" materials has been designed to teach each reading 
skill. f jr children who do not learn best with auditory aids, there were many 
materials which utilized a child^s visoal and tactile senses. Teachers took 
an active role in constructing materials during the course. 

r-jrl!!^ 191-I9'7. the IMC Icgistically supported staff development sessions 
hejj pri^r to the fall t^rm and during the school year. Training sessions 
ranged from individualized meetings to sessions attended by more than lAO 
tea^'.ie r 3 . 

JurLii;t^ r.fie l^' 1-197 ^ school vear , a methods bank consisting of cassette 
and video Lapes was produced to enhance individual and small group training 
of new teachers and teachers new tr rne reading program used in Title 1 schools. 



Project Operations 

Materials Production 

None of the materials produced by the IMC are available from commcrical 
publishers. All inaterials produced are original and are copyrighted by the 
Minneapolis Public Schools. A basic rationale for the inception of the IMC 
was the need for materials tailored to the specific needs of disadvantaged 
readers in Minneapolis Target Area schools. Teachers and the reading 
specialist work together to design most materials. 

The Center has produced a wide variety of materials including educational 
games for kindergarten children, vocabulary cards, phrase cards, color-coded 
alphabet cards, comprehension games, materials for parents, short stories in 
colorful booklets, diagnostic materials, and tests. The Center distributes a 
catalo^^ue to keep teachers informed about what materials are available. 

ieachers were not permitted to obtain materials from the Center until 
they completed the special teacher training course. The Center maintained a 
detailed inventorv of all materials sent to each teacher. This inventory 
helped guide the Center staff in planning new materials, based on what teachers 
requested moat frequently; as well as simplifying auditing and accounting. 

Equipmen t 

To produce the materials, equipment was procured which would allow for an 
efnicient low cos?: operation. Major Items are: an offset press, camera for 
making pistes, procr-ssing unit to develop plates, power paper cutter, semi- 
automatic collator, photo type coinposing machine. The Center uses other equip- 
ment cofTwonly found in « printing operation, such a : a Hftht table, waxcr, 
typewriters, and a padding press. The initial capital i-zat ion of equipment was 
approx Irnatelv $12 ,000 , 
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The 1970-1971 budget Included funds for some additional equipment that was 
needed to keep up with the demands for additional materials by the classroom 
teachers. The additional equipment included: an automatic collator with the 
capability of gathering and stapeling 35,000 sheets of paper an hour* a roll 
fed laminator which puts a coating of mylar on items, a stock rack for drying 
printed materials, additional shelving for storage of finished materials, and a 
fully automatic electrostatic plate maker which, when delivered, will cut the 
plate making costs by two-thirds. 

During 1972 additional shelving was added to previously purchased shelving. 
The coordinator of the Intermediate level reading team started to write multiple 
page supplementary readers. A stitcher-folder attachment for the automatic 
collator, which allowed for fully automatic production of booklets, was purchased. 

Equipment used for recording and duplicating audio-tape lessons Includes a 
sound-proof recording I ooth, two reel-to-reel recorders, one mlxer/ampllf ier , 
two turntables, microphones, four high-speed duplicator units, one bulk audio- 
tape eraser, and two fast cassette tape rewind units. 

Facilities 

During 1970-1971. the Instructional Material« Center was located in the 
George J. Gordon Educational Center. 1616 Queen Avenue North. In September 1971, 
it was moved to the Florence Lenmann Educational Center, 1006 West Lake Street, 
where the IMC has four times its former floor space. 

Between August 1969 and June 1970, about 1,000 ftnimre feet was used by 
the IMC. In June 1970, the space allocation was doubled to help alleviate a 
serious space problem. The move to the Lehma n Educational Center has provided 
over 4.0U0 square feet of production, storage and office space. Plans have been 
made to remodel these facilities to provide for more efficient working conditions 
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^^^o «... S'-. ^-hac 1 '--o-.t.emb(-r 19":. ^-r will provide 

s r ' /' lahel-d and read.- IT use 

: J I- M. :Mrin^ cne 19~3-74 school 

ijtiri '-'il 1 ''J I. assf-rte tape lessons to each cassette 



^ 3- • : ^.ir\^ l'^ " : scn^.^ols aad in the homes of Tit le I children . 

^-'iC-^-'n ha/f come tw accepr the pro:;ec!: as a stimulating facet of cheir 
>;r'ir, ^"f ^ ^.Tward to .isln*?, the casst^tte recorders m class and 

.:ar,v '-'x:ite:i a'-^icMt: the ;:.portuni^v to take the recorders and/or 
les^ PS r r -v-rrilgh*:, -he response from parents has been posit ive-- 

' ^ -^i-^ or- : ^r_elr cnlldren/e sen k;! 

. ' . ' s ' " - I D r / r irr ;i rf t ' 

- ^riphasls "^')r'u^h;v f ami iariz in'^, t^^achers with the 

- * r _ - 1 : : a T.a 1 1 a 1 s a ^ ^ 1 ' a d 1 sj r r r em for use with F i t i e T children. 

^ :-,TKa-^p'i eriDhasls r>r tralnini; teach^-rs in the ase cissette tapes 
^.^-.."i:.; la^']( t^L^ nn ir s ciiat will '^f-sulr m in?pr -an/ the 

- r.- ; ^ iced e':jp>hasi% thc_ 1*-. rtancf- t,**^ teachers pres'_ r 1' i 
- ^ ; - 1 ;- - : - _c I --"i-vrlal!? t ) each Tltl*^ I cril'd 

- - H r * 1 b ^ ' r«- ;/ ^ ■ ^^c t ed ar f. 1 s t 

4: i ' ::-.''a , , ^*T5 - 1 ' eqaiptnp'^.t 

^ -i -1 vlg.^il ssru-r/i^or p-»8itlon fr^jni 3^> wt^eks t^' ♦-^ week*?. 

..^ ' r:ake" k. .rir^'. t n<- s inri^-r months are necessarv r-alrtaiit 
. , ' ,^ ;p .i^:tr'?:. -irodocti..n and servi 
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READINlSS materials (cont I 



UNIT Or'MEASURe 



-uAbS ' . ' //i ^-^^ .Tt^f^. j^^.ijTie:! to '-"in^orce concepts SjlM as j€ft 

; J'. '-.-.re'^V- ' j / - : .ni / ^ 

iS i ivL?:i% ,/Zl:'S A set t^r ee "^olden Book Puzzles 'nade by Set 

'jySK-.cl Jo V ^jzzle^ are j*;e1 to teacn upper case - lower case 

s'-iTp ctner -^ii's Or^ly une ^.et f"ay be ordered eacn /ear by 
.■^ '^clor listen ? 

R^^'^'lN'j S^'^JM; ~!CT'.^L„ '* se* o^ ^J),t:^f*»-s lo teac^^ rhyming and beQinmnq Set 
CO' sonant :jnls Td'-^ -3 cr jr-r^-^ti. to uia^cdte a sequence learning 

"ne coPL.ete seqje^:e •'n, 'i-":; ■ictu-^^^s ''av now be obtjined as copies for 

[. t ^"^.^-VATCn :*ri "jA'-IE a ^j-'e to strengthen and review UC and LC Set 

i^f^ers doc Der^M^g con:ona';t sound Know'edae Children lace cords matchinq 

a 'etter to a L3 letter, a'^d ^inall. to the cof*rec*" beginning sound A set 

',i^:ies ten Inues^nr^ 'iOa-^Js, LJoi^-coced by sequence One set of boards 



rt.'NO'^/^-SHO^^r/^. rt::--" ~I:TuR£S -'-'^wU^es designed to develop gross sound Set 
t^rr-" • n:jt' ' •' 'zi^ : ' ' 1 s'^j^d >divid^al or snal' 'jroup acti , 
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SOUNDS 

^'^IZ^ • CA"j^ *f*»^*!t/-^. < ca-^ds, ^2 < f , w^tn jpper and lower Set 

' 3se 'et^^^'s or eai'i ".a'":; I' lustration with "''e/ '^^ords" ^o*^ teaching 
>j^d-S/'^oo' 1 jt 1 ^'^s^ V- , fiS 0'jMinf,d m A-ief'Tcan Book CoT,panv's Thi_rd Step 
-p* --r ':'^ss'"oo' dij:.'-j/. .f^^ set fi"'r* teacher use 

;.^''V^.r- ^^y^rv -.L^j^LS IM^str-ition wth Key Words' -^or Set 

*c?a . .;^'-d j/ t'- '"e.'it '.ns'^Mp, as :jti^r,e'J ^n Areri'.an Book ^ 

•J' .nORL '-^ju'PLl -^iS^'O'iSE CA^^lb A "^j^ ti -response card ^or use with rup^is Set 
, rp^'i^ryi ..-^ * ) -p'. ] n-^' ' ri ; cQ^nJ'. Or?' side nas ''he letter, the otner the 
'9/ ./ord • r.' -: . / ' 

' ^a*-: :'r':;^.n:, t' b^- :;'Jt ^^n r^" ^ "4' poster board Set 

.^►-esc' t. ' d* nt t. ^ r. n-jve a pv'.rf* representi n^^ a beginning 

jj ' e *■ 0 r i ew be ^ r-g consor^nt sounds. Contains Ea 
Ar-|'-> .1^ r ^we^ % '-.j^e':. wift a sel f -c^'ec*^ provided. Pictures are 
'"^''".e" '^o^'es ' ^ t 1 ' i i ^f^f '^^e r.fjr resscrs are orcv'ided One set 
/j"5S'"':o. ' See rpy^^e^ ^^^^ tractions in Ga'^e BooV ) P 

* wtn firt.jre- -^^ ^" sid^ and "-elated pictures Set 

* - " M' : j y ^: ^ , r ^- r.-^-bc ! 

j~ '.^-l^'-'-l rs'-^* ^^-r^^Ci ->lT : 'j."'l> write ' etter standing '^or Set 
,,'^irn r -'.^'--^ j',-','^'- : i^es r-,inr--e/Hi to kindergarten teaching sequence 



.vv--tinn j: ,ind letters Set 



^*Nr-r r. .--M' to 'Ptt^'r ^T^jn.' are o" the oaqf 



' ^+ ^^rh ^^a''' ;i pif turf r pr. ''e s en t log a sound Set 

i -'r Vd ^ '^licatmo t^^e seouenoe of teaching 
v^u->i ^r",:;rar W^/;-J, L'^S-3, 



4^- a:7 



VOCABUU\RY i PHRASE T^ATERIALS FOR REBUS FROGRAM 

'._A>^j ^o^O CmR[:S rL?LS Ccird., 3 X ^ , ifttvpde'l to be used by the teacher 
unJr>r ner o^re^tto'^' ^n^- sf^.t'^re words jre coded by lesson number P 

' A>i^' /-'jOr' 'f'O ^I^ ^t-t of st'-jc^jre word caros approx imately 

. < 3 ^or'iiSt^ bu Idi'iq sentences ^itM ^eacher Rebus Cards A printed 

. nir- 1 1 ru • 1 ' uded P 

"HpA,£ )"2iP3, r^B'jS Contains phrases as listed ui tne manual for each story 

>e st^t p'-r tea tne r No^i-consu "abl e itei'; P 

^LB.S SEN^LNCl S^RI^S Sentence stnos for use in Plyrnouf^ Cha^t m teacninq 

as Outlined in Manual 1 set n^r teachpr Non-consumable P 

SLNTiNCE CHARTS. Individj^l tnarts 6 ' a 18 th two pockets These are 
used by pupils in builaing sentences wit^ EPR word and rebus cards Set of 10 
1 set per year P 

T^:ACHlR RlBUS CA^DS RpDus (pic^urp^. ; to be used in developing the content 
wc'-rds^u, phrcjses and sentences when teaching structure words in Rebus Prcgrarr P 

i^JDENT WORD CARDS - ^EB'JS Intended to be used wit>i Level I technique Used 
^^,udents in Dui;jinq sentences Set of 10 Non-.onsunabl e P 

S"^.^l'«T ^Eo'JS 'JAPOS Ind^yiduai rebus wO'"J cards to be used by pupils in 
bj^'ding individual senten^,es 



UNIT OF MEASURE 



Set 



Set 
Set 
Set 

Set 
Set 
Set 



^5- "6;: J 


S"-UC".RE =^:S^ BINGO SET 1 AND 2 ARE COMBINED Two sets six cards Sets 
-arked 1^ jomer '^et I contd'PS the first ten structure words taught. Set 11 
is ^e-'iew 0^ alt biKte-n .t^ f.-e words '2 sets per package) 1 set per 


Set 




S^^jCTjRE FTH D:L L." D^p sa'"on colorpd **.sn witn the sixteen structure 
vv^ris ^'^r ^se 'n a ^i'-^et/ of w-i/s ^ 


Set 




VOCABULARY & PHRASE MATERIALS FOR MINI PROGRAM (Level A) 






•^IM 'SjCy /'^D 1'^.;' C^'-ds 3 y V' Lcded for u with Mini Book 
'e^scns ^ 


Set 




bOO>^ ''mOA^^E ^R:^3 lor^^sir.s r^nrases as lasted ^r the manua^ " 


Set 


4 - 6 


M-'/ p^',[f 'r;;^^r^ i^r-; 5 = ^--^^js -^'^'"j^^'s) to b-'^ us*^d in teaching the 


Set 






Set 




' ' - ^, :j :.w~', ' ' {-y^, a f^-iri^ are same in both 


Set 










V0CABU1J\RY & PHRASE MAHRIALS FOR MODIFIED PRE-PRIMER PROGRAM 






.^--.^^ • : rt""' ^ ^c.^, r _.r si'^*-! '>>r j'; '''O'" 'jS<^ wi th the 


Set 




. - ^ " - ^ i- r^.- ,;rrj a» > jsew-th the 


Set 




, , , , ^ -,.,.^.~^r j j^ ^or .se witn the 


Set 



'V'U' '^'^ -^"^d w'*-n '•'odi^ied A P 
. tr- V r ' \ 'r<i wtfn '-loiified B P 
- r-, , Uuri w 1 ^d 0 P 



Set 
Set 
Set 
Spt 
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\';r( . i'-ds ) to dCCO''ioany 



■ jrvi . ,,rds . to onp^ny 



Set 
Set 
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ERIC 



ERIC 



16-!"'- 



ERIC 
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Puoin 433 
T'^h West Lake Street 

'"'1 iifi'honr 54i5-4 jh? 



RESOURCE TI/^CHER CATALOGUE 
JANUARY 1975 



»♦***«««*** 



UNIT OF MEASURE 



TESTS 



.r/^v:-^ ^^-T^Pt ':'P B^SIC S^^ILL TtS^S An infornal battery used to 
j .cGse "reci^ic »'^'dd'nj d i 1 ■ C". . " oe battery includes nine different 
^'Ots Ayi'';a':''e t^r^jTh tne Reading Resource Teacner ^ & I 



READINESS MATERIALS 



3^*t:Al RllATION Tnese five lessons are geared to teach 
T^J-r of ^angjane It treats the arranqerr^ents of word forms 
.t-d^ re'dt^onsnip witnin sentences The lessons are developed 
,0'''--C'f:5 sr.i^Ml reiationshiDS, rhyping and sequencing, 
1 ::er^''raT pronujns /^^ailable through the Reading Resource 



Set 



Set 



i _ "i St "^Ji'iC rrj 'See 46-3459 for explanation,) P 

« }, Z'"~~-' 46-';45^ ^o*" explanation ) p 

, :^ V 46-'''45} ^or p<::la"ation ) P 

i \ -^-CN'^.NS (See 46-045':* ^or expla-^ation ) ^ 

: ^ :\T^"' 3, SO'/jD a set o^ mne lessons to develop 

J'., ^it::'^ 0^ o'j'>f/Js, prinarily m the initial position. 
^a',^;'^d*:e tre aMiity ^"o vernal ly produce the sounds of language 
f.! ,>r,jt , ,-3^ 7 1 arii^^'Gs "wail able through the 



Set 
Set 
Set 
Set 
Set 



"oo ti^,.j474 ^or explanation } P 
•'I'/iO i'^ep +6-0474 for explanation ) 
;a74 fur p^planation , P 
^.(^ ;r_^47'. fo>" c/planation ) r 

^rT.'j4;4 explanation.; ^ 
;r_",C"4 * jr f^pand^iG , i"' 

i 1"- 4/«. ^^^'"^ f iH-i 1 on ' 



Set 
Set 
Set 
Set 

Set 
Set 
^pt 
Set 

* It 
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ARTICLL 

COMPREHENSION MATERIALS AND LITERARY STRAND 



UNIT OF MEASURE! 



'0- ^: i . 
46-1^.2: 

46-:£3~ 



3 '^^mL' kill \ co'le-wt'OP of 14 paperback books and accompanying activities Set 
^Hi*- ire desr^-^.L-J for intermediate Title I children reading at approximately 
'J j-J ni the ABC Series The naterials that accompany each paperback 
f oi^t twD ^r. \^'ed packets The Teacher's Guide and the Students 
^3_,eb Paperbcic^ bouk^ and worksheets are available through the Reading 
Kesojrce Teacne^ {l^^nt - 15 copies of a specific title,) Available to 
yu^ thro'jgn a TitU.* I Resource Teacher I 

CnARLIE TH[ LONESOME COLGAR (See 46-i510 for explanation ) I Set 

C"Ol cos 'See ^6-1510 for explanation ) I Set 

JEAJ END SCHOOL ,See 46-1510 ^or explanation ) I Set 

^"E 1^EAT BRAIN AT THE ACACEM^ (See 46-1510 for explanation ) I Set 

"^NPv b^EZ'JS (See 46-1510 ^o*^ explanation ) I Set 

ENCrCLC-ECIA BRO^'N GETS HIS MAN (See 46-1510 for explanation.) I Set 

ENCYCLOPEDIA BROw'N TRACKS THEM DOWN ^'See 46-1510 for explanation ) I Set 

_ENNIFER, nECATE, MCBETH, WILLIAM MCKINLEY AND ME, ELIZABETH, (See 46-1510 Set 
*"'3r explanation ; I 

(See 46-1510 tor explanation ) I Set 

OC.'OER v3ee 46-1510 for explanation ) I ^et 

'7 A"^' ^ITT.E -See 46-1510 '^'or explanation ) I Set 

-5',MprT OF ^HP SwAN 'See ^6-1510 for explanation ) I Set 

T'.:fLR'S CO'jNTRr^^IOE 'See 46-1510 for explanation ) I Set 

CC'^F^E^^E'^SION, CAJSE AND EFFEC' Consists of three separate units designed Ea 
to tedcn, '^e n^ort.e, anj assess different aspects of children's comprehension 
'ills The three jnits inrljde rrain idea and supporting activities, sequencing, 
i-d -^ajse d^d e^^'ect Av/ailable through the Reading Resource Teacher. P & I 

^L'>E^ DIPEC^ED. L':;:L ::I, cause and effect {see 46-1735 for explanation.) P & I Ea 

_-,M;)p£Mr\s :^'N, '^AIN IDEA (See 46-1^35 for explanation ) P 4 I Ea 

/I^ECTE:, i:;^L in, "'IN idea SU^'ORT (see ^6-3735 for explanation.) Ea 



. - L ./ . L 1 . t ^ 



■ 17",:^ ^or explanation ) P & I 

"NCE ,3^^ 46-1735 for explanaiion ) F & I 



M I SCELLANEOUS 



Ea 
Ea 

Ea 
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6l 



ERIC 



ERIC 



ERIC 



ERIC 



ERIC 



ERIC 



ERIC 



ERIC 



ERIC 



ERIC 



ERIC 



SK I LI Sh; FTS izo' ' 



; ^ N . ; . , PAO Of so 

< '"^AD OP . 

- ^ AND » rnu 

ANO Z'-^y f^Aj '.^ SO 

- .0-4. ^AO '.f SO 

- 5 ANu LS-^ PAO OF SO 

an: 06--', rA'. 0'^' s'* 

3 :'N^' ^AD ^ so 

ANO 07 ^AD or 

-3 ANO 0-4, PAO 0^ SO 

-1 an: 00-2, PAD OF 50 

ANO 03-^, PAL' 0- Sr 

an: 0:^-0, ^"■ao or so 

i ANO D^^-^, ^AO of so 



'Nj Oil-^ PA'^ 0? 



PAO 



'A' 
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Pdd 

Pad 
Pad 
Pad 
Pad 
Pad 
Pad 
Pad 
Pad 
«^ad 
Pad 
Pad 
Pad 

Pal 
Pad 

^ad 
Pad 

^ j1 

'Va 
•*ad 
^■ai 
"a j 
"ad 

; -i ^ 
" , 1 

. 1 



4t)-3c6- 

•♦6- ^674 
46-3677 
46-i53.j 

46-3ed6 
46-3689 
46-3601 
:5^?694 

46-3' :: 



ARTICLE 

SKILLSHEEfS (cont. 



BASAL 

BA5AL 
BASAL 
3ASAL 
3ASAL 
BASAL 
BASAL 
BASAL 
BASAl 
BASAL 
3ASAL 
BASAL 
BASAL 
BASAL 
BASAL 
3ASA^ 
5-SAl 



PSUb^.A'^ 
.RA^* 

P^OGPAM 
PROGRAM 
PROGRAM 
PROGRAM 
PROGPJVM 
PROGRAM 
PROGRAM 
PROGRAM 
^POGPJ\M 
PROGRAM 
PROGRAM 
PROGRAM 
•-'ROGR.AM 
PROGRAM 
PPSGPAM 
Pf'GGPj;" 



S^ILLSHEETS 

S^ILLSrtEETS, 

SKILLSHEETS, 

SKILlSHEETS. 

S<lLLSfiEETS, 

S><.ILLSHEETS, 

SKiLLSHEETS, 

SKIlLSHEETS, 

SKILLSHEETS. 

SKILLSHEETS, 

SKILLSHEETS. 

SKILLSHEETS, 

SKILLSHEETS. 

iKiLLSHEETS, 

SKIlLSHEETS, 

skillsheets, 
skIllshee:s. 
skillsheets, 
ski.lshpe^s, 

S^ iLL^HFE^S^ 
S^ILlG-E^TG, 

>':LLS^t:T^, 



021- 1 AND 021- 

0.1-3 ANo b::- 

0?l-5, PAO 0^ 
02:-l AND Dc2 

022- 3 AND 022' 

023- 1 AND D23' 
D23-3 AND D23 
023-5 AND D23 
D23-7 AND D23- 
El-1 AND El-2, 
El-3 AND El-4, 
El-5 AND El-6, 
E2- 1 AND E2-2, 
E2-3 AND E2-4, 
E2-5 AND E2-6, 
E3-1 AND E3-2, 
E3-3 AND E3-4, 
E3-5 AND E3-6, 
:4-I AND Ft-2, 
L4-3 A'lD l4-4. 
L'^-^^, PAD ^'F ' 

AND F5-^ 
AND r.-.'Z 



2. PAD 0^ 50 
4. PAD OF Sn 
SO 

■2, PAD OF 50 
•4. PAD OF 50 
>2. PAD OF ^0 
•4, PAD OF 50 
•5, ^^AO OF 50 
•8. PAD OP 50 
, PAD OF 50 
, PAD OF 50 
, PAD OF 50 
, PAD OF 50 
, PAD OF 50 
, PAD OF 50 
, PAO OF 50 



,0 OF 50 

PAD OP 5G 

PAD OF 50 

P"0 CP 50 



PAD OP -G 

P:.0 Or 50 

^'AO ''F 5" 
PAO 5'' 
.'AO 5' 



UNIT OF MEASURE 
Pad 

n -> J 

Pad 
Pad 
Pad 
Pad 
Pad 
Pad 
Pad 
Pad 
Pad 
Pad 
Pad 
Pad 
Pad 
Pad 
Pad 
Pad 
Pad 
Pad 
Pad 

Pad 

Pad 
Pad 
Pad 

Pdd 

•^ad 
P^d 
' s 

Pa-:: 
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ITEM NUMBER ARTICLE UNIT OF MEASURE 

SKILLSHEETS (cont. ) 

46^3/72 BASAL PROGRAM S!' 1 LLSHEETS , E12-1 AND E12-2. PAD OF 50 Pad 

46^3775 BASAL PROGRAM SKIlLSHEETs'. E12-3 AND E12-4. PAD OF 50 Pdd 

46-3778 BASAL PROGP^VM SKI.LSHEfTS. E13-1 AND E13-2. PAD OF 50 Pad 

46-3781 BASAL PROGRAM SKlLlSHEHTS. E13-3. PAD OF 50 Pa<i 

46.3784 BASAL PROGRAM SnILLSHElTS, E13-4. ^AO OF 50 Pad 

46-3787 BASAL PkOGP^VM SKILL1>HEETS. £14-1 AND E14-2. PAD OF 50 Pad 



46-3790 
46-3793 



46- 



BASAL PROGRAM SKILLSHEETS. E14-3 AND E14-4, PAD OF 50 Pad 
BASAL PR0GR;>1 SKILLSHEETS. '15>1 AND E15-2. PAD 0^ 50 Pad 



46-3'r,6r ^^^^ 



4^^.3Pj4 /.ASAL Ps^GRAM SHLLSr^EETS. f^/O AND E?7-4. PAD OF 50 

4f,.j^;7 BASAL PROGRAM SKl.LS^FrS. E^H-i AND rZ8^2, PAD OF 50 

O 46-3a^G "^Al PROGPAM S^Iii.MrL'S, E:^-3 AND E?^-4, PAD OF SO 

ERIC 



Pad 



46^3302 BASAL PROGRAM SKILLSHEETS. E16-1 AND E16-2. PAD OF 50 Pad 

46,3305 BASU PROGRAM SKILLSHEETS. E16-3 AND E16-4. PAD OF 50 Pad 

46-3808 BASAL PROGRAM SKILLSHEETS. E17-1 AND E17-2. PAD OF 50 Pad 

46-3811 BASAL PROGRAM SKILLSHEETS. E17-3 AND E17-4. PAD OF 50 Pad 

46-. 3814 BASAL PROGRAM SKILLSHEETS, E18-1 AND E18-2, PAD OF 50 Pad 

46,3817 BASAL PROGRAM SKILLSHEETS, E18-3 AND E18-4. PAD OF 50 Pad 

46-3820 ^^SAL W.RAM SKILLSHEETS. E18-5. ^AD OF 50 Pad 

46_3323 BASAL P»0GRAM SKILLSHEETS. Ei9-1 AND E19-2. PAD OF "I Pad 

46-3826 BASAL PROGRAM SKILLSHEETS. E19-3, PAD OF 50 Pad 

45.3827 BASAL PROGRAM SKILLSHEETS, E19-4. PAD OF 50 Pad 

46-3S2^^ BASAL PROGRAM SKILLS-EETS, E20-1 AND E20-2. PAD . SO Pad 

. Pad 
Pad 
Pad 



46-3332 BASAL P^^OGRAM SKILLSHEETS. E20-3. PAD OF 50 

46-3535 BASAL PROGPA*^ S^^ILi SHEETS. E:1-.,1) AND E21-l,2). PAD OF 50 

4?^_ u 3ASA. F^^OGRAw S^'I LuShEE^S . E21-2 AND E21-3. PAD OF 50 

X^^,y.A\ 3AS^L J^&OGRA^ SKILLSHEETS. r:'l-4. ^AD 0^ 50 Pad 

1,,_3.44 BASAL P-3GSAV S^UlS^EE^*^. L2J-i ^NO E22-2, PAD OF 50 

4^_304; BA-^A'_ '^ROGRA*' S^^ 1 ..S^EE^S . t22-3 AND t22-4. ^AD OF 50 

BASAL -P^G^AM S^'ILlS^ElTS . E23-1 AND E23-2. PAD OF 50 Pad 



Pad 
Pad 



Paa 



-4 ANO :;'3-5. PAC OF 50 Pad 
PA.A. rD.v,p;\v S^IL.S-^^^^S, 1 ANH E?4-?, PAD OF 50 Pad 

Pad 

Pad 



AL r:JjGPAw S^IllSmlETS, ^--3 ^N? E74-4. PAD OF '^'^ 

a:al ^5''g^a»^ skij.Smee's. l^s-: and E25.2, pad or 50 

:ASAL n^'j^RAM S- 1 '-rC '"S . ^'^^-l AND £26-2. PAD 0^ 50 Pad 

Pijr.RAV S^II.Smll'S, E.'7-: an: L2/-2. pad of 50 Pad 



Pad 
Pad 
Pad 



ITEM NUriBER ARTICLE UNIT t)F MEASURE 

SKILLSHEETS (cont. ) 

46-3383 BASAL PROGRAM SKILLSHEETS, 129-1 AND E29-?. PAD OF 50 Pad 

46-3886 BASAL PROGRAM SKILLSHEETS. E29-3(l) AND E29.3(2). PPO OF 50 Pad 

46-3889 BASAL PROGRAM SKILLSHEETS. £29-4 AND E29-5. PAD OF 50 Pad 

46-3892 BASAL PR0GRAr>» bKIlLSHEETS, E29-6 AND E29-7. PAD OF 50 Pad 
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THE NORTH AND SOUTH-lENTRAL PYRAMIDS* TITLE I READING PROGRAM 

by 

Margaret 0 'Shaughnessy 
Minneapolis Public Schools 

Background Int ormat i on 

The program described was conducted In the Minneapolis Public Schools. 
Minneapolis is a ciry with an estimated p u ^-^tion of -34,400.^ Approxi- 
mately fS.lOl children attend school in '•!.nnCc^p lis; 68,000 of thes 
children attend the n nety-sev n -jub.if schools in the city. In 1967 the 
school syst-m wa*^ cei^cntra ' iz d :o imrro /e r m'nunicat on v ithin the system 
and becwf-t_*n ih* mcividja' srh and :h ' omiuni 1 1 • s , r.n develop 

coi laborit 1 v/e .-^nd cooperative p cgrims and to shart particular fficilities 
and comp* t'-nci^s o t»j-ch'^rs/ A gro ir ^w. Ive Keo::raph i ca 1 ' y prox mare 
Schools we^e lonti'C int ^ t u- North yraTid. In l'ib9 similar grouping 
pattern va«^ os'abl shtC, ui'h '.i s.ir^ oD]'Ct -.t*, nc called the South- 
Cpntrai r^yraraic:. The - yr^ir.ic:s >^on^ist . ' nmete-.n ♦^I m'-ntaiy schools, 
fiv<" juniO" h^gh school'^ an'- :nrec n or h . ga schooi-. ApDroximatf iy 
22,0:)1 m Idr^^n attend *ncs ^rhoo.s .md, ' rh-^r nuinh* r > jne-third irc 
defined by :h* '-'e Deparrr^' nt ..cj frir. < caL^t i ona 1 ly 6] 3iacvanta%ed , 
i.e., one or rno'e gr.idc ev^ Is u nind m th- b-i^i^ ski t Is of re.iding, 
mathematics or ora . anguag d v-.loo'nent. 

^Mitchel' Trockman, 1 nstruct lon.^ I maip lals project director's 
report. Researc^ and Eva:j.^t on Pep^rtment, hduca ional Services, 
Minneaoolis Public Schools, 19^2, p. !- 

^Ibid, , p. 5. ^'Tbid. , pr. '-6. 
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The suoerintendent of schools, Dr, John B» Davis, Jr , appointed 
Mr. Melvin Hoaglund as the Director of the North Pyramid at its initiation. 
Mr. Hoaglund began his work by holding a series of meetings with comnainity 
members and the individual faculties of the twelve schools. These sessions 
revealed that reading instruction was the major educational problem in the 
schools. The teachers set the following goals for improving reading 
instruction in their classrooms: 

1. a uiiified eflective program tor initial classroom instruction thct would 
include 

a. a soundly determined, a&d common, sequence of presentation of 
reading skills based on cruciality, 

b. a multi-sensory appro;ich which would meet the needs of deprived 
youngsters , 

c. a rich and organized continuum of mult i-sensory strategies and 
materials designed to facilitate the learning of each specific 
skill taught, 

2. a brief, informal and practical small-group method for an initial and 
continuous diagnosis of each pupil's most critical reading skills 
reinf ore* d by a materials center sufficiently stocked and varied to 
provic'e or different learning styles in each skill or concept, 

3. in-service training which would prcpar* teachers to implement the 
program in their own classrooias* the instructor oi the in-service 
prog. am would dicaonstra te all phases of the course with children, 

4« uniiication of all elements of the reading program so that a child who 
moved from school to school would be taught essential reading skills 
in the came sequence.^ 

A proposal was submitted to obtain federal funds to meet thes goals and 
in the s'limct r of 1968 ^omb:n- d in-scrvic- course and workshop was held 
bpons red by Title I funds of the Elementary and Secondary Ac. of 1965. 
The in-s rvic^ training was conducted by Dr. John C. Manning of the Univ- 
ersity of Minnesota and the materials vo*kshop was coordinat' d by Mrs. 
alberta ^rown. The course and workshop were attended by eighty-seven 
classroom teachers in the ifte noons rotn une 24 through August 2, 1968. 



Mary C. Knsbohm, Unpublished administrative report. Minneapolis 
Public Schools, )970, pp. 2-3. 



ERLC 



I 



- 3 - 

Teachers in th^ first t aining s* ss on identified twenty-two basal 
systems used in 'heir ninr elementary school? during the school year 1967-68. 

In 1966 Richard launce had made ^ study of the mobility rates of 
studenti^ In the Minn aDoIis schools; Mr. ^aunce discovered that children 
in the inner-c^' of y nneapolis changed -chools about twice as often as 
children living in comparison areds o the cicy.-^ 

In the CityWide Tes clng Pr ogr am Report , he Department of Guidance 
Services r pore d, "The study ^o. ^11, 1-^68 city-wide testing scores) 
disclosed ^h^t Minneapolis students who moved : rom one school to a.iother 

«i6 

scored signi f icanc ly lower th^n . I Minneapolis students on city-wide tests. 

The combination o mobility * .ctors -nd tht multiplicity of basal 
texts r Salted in th t ^chers c-»greenent that p s ngl- t xtbook should 
be adopted in the North ?yr;^m:d's elemen^^^ry schools. When the South- 
Central Pyramid was to-^m-d in I V69 , its Director, Mr. Vernon Indehar, 
indicated that His t^acher^ wished t- participate in the Title I Reading 
Frogram and tha^ they, too, arcr-ot d a s.ni^l- I xtbook concept. 

The basal s^ltcted by the teicher*^ wa'^ a linguistic series which 
emphasizes the earning of sDel'in#; Datt ms in th^ initial stages of reading. 

Tn th sumner ot 196 n c.-c^nd training session was jointly conducted 
by Pr. Manning and Mrs. Brown. The m-servic was limited to ori \*ry 
grade teachers and approximately 125 teache s, representing both Pyraaids , 
attended. The content of thi*^ course, the one held the previous suoAtr, 
centered on giv;ng teach rs specific skills in the areas of beginning 
reading, diagnosis, r^^mediat on and basic methodology. Materials developed 

^Richard Faunce, Stud.nt mobility in selected Minneapolis public 
schools, Adttlnistra* Ive report. No. 3, Minneapolis Public Schools, 1966. 

^iUsbohm, p. 7. 
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?n the workshop were designed to reinforce and/or teach basic skills as 
outlined in the basal; the materials produced by the teachers were mani- 
pulative in nature and were developed to hold the child's attention by 
keeping him actively involved. 

The abundance of materials, the Increased number of teachers and stu* 
dents involved In the program and the wide range of instructional leveis 
to be served soon made it necessary to organize a more technological 
means of materials production. In August » 1969 an Instructional Materials 
Center was put into operation to produce teacher-developed materials on 
a massive scale. The Materials Center was also financed by Title I funds. 

In the rail of 1969 a third in-service was conducteo. Again, the 
primary teachers of both Pyramids we e invi ed to attend. One h«jndred 
forty teachers, who had not participated in earlier sessions, registered 
for the class. Dr. Manning conducted this course through the University 
of Minnesota "nder the title, "Materials and Instructional Techniques of 
Elementary Reading.** The teachers enrolled in the class had a choice of 
receiving academic credit, stipend zr local professional growth credits. 

In February, 1970 Mrs. Alberta Brown, who had assisted Dr. Manning in 
the sunnier training sessions, was hred as a full-time Reading Specialist 
for the North and Souch-Ccnr ral Pyramid schools. Mrs. Brown's responsi- 
bilities were many and varied* They included organizing and coordinating 
in-se vices, writing mate'-ials, classroom visitations, demonstration 
lessons and working with a group of teachers to develop new mater. als for 
the 1970 summer school progiam. 

A course was also offered to Int^-rmediat^ grade teachers in the Spring 
of 1970; 140 teachers in gr^ides f^ur, ive anc six took advantage of this 
opportunity to g t help in wo king with disadvantaged youngsters. 
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The excli'sion the int rmeciate teachers up until this time had been the 
result ot establishing a priority that tho program would emphasize prevrnt- 
arivc measures in the early giadcs initially and woulc^ later expand to meet 
the needs of older, in^tticient readers.^ 

The sumner school of 's70 introduc c a program o» language development 
:or childr n who would be entering kindergnrttn in the Fall. The approach 
js c was a modified ve sion of *i language program deve.oc^d by Dr, Muriel 
Seville and consisted of th'rry lessons designed t) develop syntax and 
Dhonoiogy. Also, in th sunsner of 1970 an additional 100 teachers parti- 
cipated m a workshcn held two w*i.ks be: or*- the opening of school. fhe^e- 
o.e, by the end of August, 197C int nsive efforts had been made to tr??in 
teachers of disadvanr -god children from the pr -school Level through the 
ihir^ grade; approximately 47* "cichers had participated in one of the 
'"-z. rvice orograms . 

The ef.orts li-tet: h^-ve been, 3^ the nosr p^rt, reL-ted to in-service 
nice ings. Classroom dcmonst r.^ L : ons hpd brni conducted by Mrs. Brown; 
novever, since thor were app-oxiiiate ly 33: t'.achcrs in the nrimary grades 
oi '"le yramics* schools anc the additiona- responsibilities of Mrs. drown 
h-<^ --Ir^-^cy been not _d, t cane aopif nt that additional personn-1 wee 
needed co meet thr cerr*ands or teacho'^*!. 

In the Sori.i"; : .970, r- ob cescr pti n w<^s posted in all the ul'^nkjntary 
schools o* the city o* .lan-^ap >liS . The pfsif.ons being .advertised re 
or "Resourc • feac^c s--ln Rsicence." Th^ res n^jns : hi 1 1 1 les of the Resourc. 
fr-^'hi.r \je^e 'to i-i'^rov t - Cvin.i.y ot learning through imorov-ment in 
the quality of n<i r ruct ion . " The vays in which th^s purpose v*as to be 
^cc-^-^piish^d included *V\m_nstr't on *tacn;n^; di-v loptnent including 

Told,, p . 9 . 
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the pre-school workshop for new teachers; planning with teachers and 
principals; the creation, location and distribution of student materials." 
Qualifications for th-^ job were: 

1. a Bachelor's degree with valid teacher certification, 

2. evidence of three years o! successful teaching experience, preferably 

with more than one age lev 1 , 

3. demonstrated interest and personal dev lopmenf in the area of emphasis. 

The positions available provided .or primary and intermediate Resource 
Teachers in the areas of Language Arts, Mathematics, and Social Studies. 
The individuals selected were to be paid according to their level on the 
regular teacher's salary schedule and were to begin work on August 17, 1970. 

While the city of Minneapolis was accepting applications for the « 
positions of the Resource Te-chers in Residence, the North and South-Central 
Pyramids w^re planning to expand their Title I Rc^'ding Program. During the 
Soring of 1970 federal money was allocated ^or ^ cooperative effort between 
the University of Minnesota ind the Minneapolis Public Schools aimed at 
preventing and remediating reading dysfunctions. Th? program was labeled 
•'Comb'^ine." 

The personnel involved in the Comb^ine urogram were to be selected from 
the Minneapolis r-ublic Schools and the Unive s^ty Graduate School. Speci* 
lically the following e^'forts were to be made: 

1. Five classroom teachers, uith inner-ciiy experience, were to be selected 
to pursue a Master's deg ee at the University as well as to work in the 
nineteen schools o: the Pyramids. 

2. Two graduate students, working on Doctoral Programs, were to be selected. 

3. Undergraduates in their ^unioi and senior years in the College of Edu- 
cation at the University were lo be involved in a rending methods course 
that roQuirpd th- m ro tutor students in the inner-city. 

4. rhe lister's candidates were to commit thems< 1^'es to two years of inner- 
city teaching beyond the training pe-iod o' two years. 
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The program was to be inaugurated in the Fall of 1970, Two training cen- 
ters .Ot the undergraduat s we-e estab ished: Hawthorne School in the 
North Pyramid and Lyndale School in the South-Central Pyramid. The format 
proposed noted that through the undergraduates approximately 500 clsadvan- 
tag*-d youngst rs in th^se two schools would rece.v clinical help. It 
was also hoped tha* the classroom teaches of these students would profit 
irm the in-servlc • and s pe vision provided. The philosophy o. reading 
-.as to be taught by Dr, Manning and the doctoral cnndidatcs. Specific 
cechniaues for teaching basic skills were to b-^ shared by the master's 
candid.-^tes , These interns were also to be r sponsible or providing p 
continuous succession of in-se-vicc courses and workshops or teachers in 
the -'yramid schools. 

Therefor-, in the F.^U o*^ 1970, .:bout ^00 te.ich^rs in the orimary 
graces .)i the inner-city schools in Minn-^^ipol is had received in-service 
t aming, the school system was searching for Resource Teachers in the 
ar a o* Language Arts, the Combine segment or the program had been funded 
ind steos or select. ng personnel taken, a singl*^ t xtbook h^d been adopted, 
a Reiding specialist employ d and an ' nstruct ionp 1 i^^terials Center put 
into operation* 

The second part o' th:s paper ill center on the methodology conveyed 
10 .achers through in-s^rvic . 



ERLC 



- 8 - 



The Method 

The underlying phi losoDhlcal base for the approach used to teach 
reading in the Pyramid schools encompasses tha following: 

1> differentiation of instruction according to ability, rate of progtess, 

Bub-skill weaknesses and self -directly n, 
2. enrichment through language experience and independent reading, 
3 • soc lal-personal learning, 
A, active pupil participation. 

These criteria are the roots of the pedagogical aspects of the implemented 
reading methodology. The conviction, based on research, that children in 
the inner-city can lern to read is the nucleus of the program.^ 

Reading readiness instruction is begun in kindergarten with an emphasis 
on learning th** alphabet. This aporoach is based on the conclusion that 
success in first grade reading has a h^gh correlation with letter knowledge,^^ 
Cliildren are grouped for Instruction according to their pnysiologicnl , 
neurological and social tnaturity as well as by level of ability. The readi- 
ness program is designed to develop two fundamental skills along with letter 
knowledge; they .ire attention and persistence in learning, and 2) ability 

to foliow directions,^ The steps ^or ^ea^h^ng the alphabet are outlined 
in the manual, E ssential Initial Reading Instruction , which ie available to 
ail kindergarten and f tst grade teachers who have attended an in-servicv 
program. 



^John C. Mann-nc and Alberta Brown, A Classroom Teacher ' s Digest o f 
Reading Instruction (Minneapolis: Department of Elementary Education, 
University of Minnesota, 1968), p. 3. 

^.-vasbohn, d. 12. 

''^M^nnin^ and B^own, p. 3. 

1 ^ J -3 

. DIG . , p . 3 . 



ERIC ^ 



- 9 - 



When the child has completed the readiaess portion of the program, 
formal reading instruction begins. The reading program is eclectic in 
nature in thac a basal series and an integral phonics approach is used. 
As in the readiness program, the visual, auditory and kinesthetic modal- 
ities of the child are all involved in the learning process. The basic 
ingredients of the teaching process are vocabulary instruction, phrase 
reading for quic'' recognition, oral reading lor diagnosis, oral reading 
for Tjractice and silent reading. Manipulative and supplementary materials, 
designed by teachers, are used to reinforce basic skills either as part 
of the lesson or as independent follow-up activities. A manu'^l. The Class - 
room Teacher's Digest of Reading Instruction , describing suggested teaching 
techniques is available to all teachers who have participated in some 
in-service training. 

Part three o this paper will describe the intensive efforts made to 
improve the quality of reading Instruction in the inner-city schools of 
t^inneapolis. It is a ciscussior* of the Reading Team which began work in 
the Fall of 1970. 

The Reading Team (1970-1971) 

Introduction 

As was mentioned in the first section of this paper, by the Fall of 
1970 the personnel available to assist in the Pyramids' reading program 
had been increased. Thr Minneapolis school system selected four classroom 
teachers to work in the area of Language Arts in thp inner-city schools. 
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Two Resource Teachevs were appointed to the North Pyramid and two to the 
South-Central Pyramid; in each of those Si'ct^ons ol the city, the efore, 
there v;as a Primary and an intermediate Resource Teachtr. 

A selection committee consisting of the Pyramid Directors, the Pyramids* 
Heading Sp.'ci.i li st , th University Consultant, the Assistant Director ot 
Federal i'rojects and an Assistant Director of Personnel chose five class- 
room teachers to begin an internship as members of the Combine program, 
fwo doctoral candidates from the University of /Minnesota were also selected 
to participate in the program. 

Sine- preventing reading ailure hac circady been established as a 
priority m the school-; to be serviced, the goal of rhe Reading Team was 
to assist Leathers in the kinderftt n and primary levels. The two inter- 
in^»diare Rcsourc Teichers we e included in all in-sc^vicc and Reading Team 
meetings in orce- to issue con'inuation of the efforts being made at the 
early levels of education. However, t^e Combine interns were a«;8igned to 
work vi h the primary Resourc Teachers m the pyramids. ' urther discussion 
o- "his p~:pei a'» limif^d ~o the function of the Reaaing Team at the 
r.lndcr^ia^ten-DriTnary level . 

Classroom Teaching 

The He-dliig Team in t:h'» Fall of 1970 consist d of the University Con- 
^u'tant, a K -ading Soecialis , two primary Languag Arts Resource Teachers, 
fiV" (omoine inierns anr^ "h" In rector of rhe Instructional Materials Center. 
Nin t en elementary schools w . j to be s^ rvict-d by this team with a combined 
"^ir.raary stiff consisting o a pp^ox ' "it^*^ e ly 40) classroom teac't^rs. 
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Inexperienced teachers and those new to the Pyramids were given first 

consider**t ion. The Team functioned in a variety of ways» Initially the 

interns observed the techniques used by the P.esource Teacher in either 

testing or teaching situations* Each time a classroom teacher was given 

help, a follow-up conference was arranged. The purposes of the conference 

were to review the procedures, explain the rationale lor their use, offer 

suggestions for luture lessons and answer questions posed by the teacher; 

the conference was also seen as a concrete way to build teacher confidence 

and to establish rapport between the teacher and the members of the Reading 

Team. As the Combine interns became familiar with sections of the program, 

they assumed responsibility for their implementation in classrooms. 

Requests ^ - -lonstration lessons came from th^ teachers, the principals, 

or were the result of the members of the Tt-am offering to teach a lesson. 

kept 

The arrangements lor teaching the lessons were/ ^ lexible m order to 

accommod c the schedule of the Residing Team to the classroom teacher's 

schedule. Eventually the following schedules for lessons were possible: 

1» Res /urce Tencher demonstration with reading group; interns and class- 
room teacher observing, 

2. Resource Teacher demonstrating lesson with one group; Combine interns 
each demonstrating lesson with one group classroom teacher alternating 
h^r observations between the three groups, 

3. Comi^ine intern demonstrating lesson with one group; second intern. 
Resource Te-^cher and classroom teacher observing, 

4. Each member ol the T^jam demonstrating a lesson in different classrooms 
of the same building, 

3. une member of the Team demonstrating a lesson; all the classroom 

teachers at a grade level released from their classrooms to observe, 

6. Each m^^mber of the Team working in separate buildings with classroom 
teachers . 
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The members of the Team were r sponsible for keeping each Principal 
informed regarding their work In the schools. Conferences with the Prin- 
cipals %ere limited to a discussion of the program and the lessons per- 
formed by members of the Team. Extreme caution was used to avoid 
evaluating individual teachers. When situations arose that were of concern, 
a suggestion was made to the Principal that he visit the particular classroom. 

Frequently a member or the Team, or the entire Team, assumed the respon- 
sibility for teaching all of the reading groups in a classroom for a period 
of days. Tne procedure was usjd to: 1) allow the teacher to see a 
sequential skill development, 2) observe organizational techniques, 3) give 
members of the Team time to get to know the individual children in a group 
and identify sub-skill weaknesses, and 4) to demonstrate a variety of 
instructional techniques. The Team often arranged to stay in classroomc 
where teachers had indicated they were having difficulties long enough to 
eliminate the problem or until the teacher telt comfortable enough to 
resume responsibility. 

Whenever possible, demonstration lessons included a sample of tu,. many 
reinforcement materials proauced at the Instructional Materials Center; 
the assembled materials were usually left with the teacher after the lesson. 

Classroom teaching consumed the greater portion of each wrklng day. 
Members of the Reading "eam spent approximately three-fourths of each day 
in their assigned buildings. The remainder of the day was occuoied with 
preparing the next day's lessons, assembling materials for teachers, 
attending meetings or in conference. 
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Undergraduate Reading Course 

In Janu-^ry of iS^l, the Comb^ine interns, Di • Manning and the doctoral 
candidates began te^^^hing the undergraduate reading course. At the first 
class se3sionSy Dr, Manning presented an overview of the program, a des- 
cription of the schools and the Philosophy of the course. The 70 college 
students were assigned to one of the two training cent'^rs. Buses trans- 
ported the students * rom the University to the schools and back again. 
Each student Hegan by working with one child, moved to responsibility for 
a small group and, by the end of the quarter, was teaching an entire 
reading group. The course net twice each week; it was arranged so that 
time was divided between tutorin<5 and par:: icipating in discussions 
regarding instruction. Dr. Manning participated in the lectures and 
observations of the students by alternating his time between the two 
buildings. The ^^ctorai cardidates were each assigned a building and 
responsible for coordinat-ng i\s program, assisting Dr. Manning in the 
lectures and observing the students. The Comb^ine interns were assigned 
specific students to observ and were responsible for demonstrating 
instructional proctdurcs* The children's classroom teachers met with Dr. 
Manning before the program started for an all-day training se:38ion. At 
that time suggestions were given 'or the selection of children to partici- 
pate in the program and ways to reinforce the clinical tutoring *^ere also 
mentioned to the teachers. During the quarter the classroom teachers were 
invited to observe the undergraduates as they worked with children. 

Spring Quarter a second course was of^erod; again 70 college students 
and approximate ly 500 children part icipat* <^ . 
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Additional Informat ion 

rhrjughou: the year, ^e^t ngs we e schedul d every otbe week :or the 
entire Kf 'ding ^ am. At ih -bc mo- tin^s the work in th*- schools was discussed 
as wo I. as any pro:)lems ::h.it h ^d been encountered. Modi ' icat ions In chu 
program e sug^^ested anu vot-.d J-iPon lor -ip^roval. Related research or 
nt."^ r^tudio^ :n re.iding were pre-^entec. .ans tor ruture accivitics and 
ne'-^ly-di-vu Lopec mate.ials were shared during these conferences. The meetings 
were hold caring tie latter p-^rt of uho afternoon and usually Listed from 
two t ) f u r hours. 

It should iso be nof.G ^-h^-' ilon^ vi*h th i work in the schools, 
:h undergriduate caursc and the in-s-rvic. piogratns, the mombers o: the 
' jrb.n ^,.^moon':n: of the pro^ran we e oursuin,_: oursrwork at the University 
o \inn'j ->ot ' , 



Lu? i:.g th'^ S'_^o-I y^ar I^^ n/iny in-^^v-rv^c neetings we e conduct-.d. 

or clarity's sak- th. i ^' lowing ci^t.nttijns arr^ made: 1) the levels o: 
m-s- v:- and 2) th.. types o n-se^v co . ton i)f the in-^>. rvices ir' 
nLandnto y: ^oTchors ra^iy ^hjoee to attend or not to attend, 

L'-vels of in- service . Tn-^ lev Is oi in-scrvic r-mg*^ from those con- 
duct o -o- all .-achers m th yr^^mids to those held or indivicuals. The 
t.rst 1 o: .n-serv;c- tranini, be c nsiuc-ed Is that cone on a 

yraT.iC-w:d* basi*^, 

In.v. r=,ity ^popscr^-c' /l .-.ses were :,''u^;n^ by Lv. Manning to the primary 
...i.:b .n tne ia.l r' T^^'^ and -.mt r r.i.^rtor ti th: inte rned^at^- toachers, 
Th. clas-« :> n b Ic r r )n ^ : 30-^: ;0 p.n. once- ^ w ek lor a t n-week pence*, 
in-^^ rvi^-s d s- n t innl nvnt n.- techniques or mat »ials 'te also 
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conducted an n y-amid basis. For th. most part, these classes are li'nited 
thost teachers directly involved in the use of the new ratthods. Samples 
ji rhcbe kinds of :n-serv.ce hclc m 1970-71 are: the kindergarten work- 
sn:>ps, thf pre-:al' Aorkshops : or new tt^achers, testing m-services, pre- 
:>a2JP.-r school training s :=sions and trie kirid^-rg^rten rebus workshop. These 
Tj t m^s irtr heic to shar^ inrormat.on about the program with teachers, 
ge: leacher .n-out ror rcin:o cement .deas and hel;. teachers corrtlat- 
•.h' ir objectives v.th tht "echniques. A third kind of Pyramid-wide in- 
s rvices ar* rei rred tj as mini-workshops. These meetings are recuested 
by tiuachers anc niay involv a rour of the Instructional .Laterials Center 
or a reqaest :or h ip vith cne phas^. oi the r>rogram; they are available 
t? all :'ac cities :n rho yranic, 

Scconc onn of m-se vice available on - i'yramid^wide basis are the 
IniividU'-'l building in-s^rv!c s. ^ach school in Minneapolis dismisses 
•.ar.y on Tuesday : tern -ons» to give re^chers staff development time. Many 
~x tie mcivicu^l bu L'in^^ ln-^-*vic s ar -^nrjctcd during this release- 

The m-se vice conducted ' r " ach» rs in a bui Icing may be for the 
v-nole St .f, gradt lev. I, in-.t ruct ion= 1 level or an interest lev-l. 

cuests coming : rom ' iCilties incl^d*^- those for help in establishing 
I'rojplng oatterns, demonstrations o: new nat' rials as they are produced, 
-^nc cuest.ons r l-^ted to acaptmg techninu«. s to rrseet the particular needs 
^' stud' H-s .n th bu. icrin^. Ihe aides r.nd volunteers m the building who 
frequently assist the te^che: m r in-orcmg basic skills have c»lso been in- 
servic-G. The training )f thes- ppopl'. focuses on w^ys they can assist th*- 
clissr-om teacher, suggesti-ns ^ -r W3rk3ng with children and the b^sic 
-philosophy o: the program, 

ERIC . . 
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During the school year members of the Reading Team a^Bo participated 
in ?TA meetings, open house programs m shocls, school board meetings 
and many informal meetings with parents and other members of the coomrunity. 

The individual teacher in-servxccs and the undergraduate program were 
ciscussed m the prt.'ceding sect on of this paner. 

Types o: in-service > The types of in-service can be classified as 
training sessi:?ns m which techniques for gene-al application were presented 
and those m vhicn technicues lor specific programs were discussed. 

The ph. losoDhy and m:'thoGology of the programs ar presented to teachers 
m a variety of ways. Each P> '*"i:d-wide in-service includes a demonstration ' 
o: techniques with a group of ch Idren. Teache s ar frequently requested 
to teach and criticu- a lessen which they have developed to put a particular 
thtrory into pra- rice --^s an assignment for the course. Members of the 
Reading T^-.n ar also v.ii.able to dt^iaonst rate theory in the teachers' 
c.assrooms md tj obsLfv the te-.ch:r. Because of the abundc-'nce of materials » 
,n-3 rviC' tine :s fr cuert :y directed to assisting the teache: s to use the 
basal manuals, the suop lementary nat'^^ials, diagnostic tools and rein- 
ore, n^, tec^nicur'S e:' ' ^ ct : ve ly . 

In-service to In.ti te a nev -urogram has a three-pronged purpose: 
!:r3*^, J isseir.; nat . on o*' in o-Tiiat:on, second, development of materials and 
tn*rc. :ori elation mrite rials and appropriate techniques. 

The Residing Team (1971- 1972) 

I nt roduc 1 1 or. 

-'-my o : rvict s b» gun m 197)-71 \* continued during the school 

year I'-'7l-72. The Combine component of the rrogram was expanded and six 
-.aster's candid r_es we e s*jlect-'d to ,,ork v.nth the Re-^ding Team. 

ER?C > „ 
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Since two of the Initial candidates had withdraw'n izoxs^ the program after 
its onset, the nimiber of personnel available co work in tht Pyramid schools 
was increased by rour. The selection of the second group of interna was 
made by a corxaittee; the r quircments were the same: successful inner-city 
teaching experience, acceptance in the Graduate School of the University, 
d monstrated ability to work well with others, dedicat on and agreement to 
remain in the program a oiinimum o: iour years. 

Classroom Teaching 

In the Fall o' 1971, the Reading Team consisted of th^ University 
Consultant, the primary Reading Specialist, :wo doctoral candidates from 
ih' University, two primary Language Arts Resource Teachers, three second- 
year Combine interns, six first-yar Combine interns and the Director of 
the Instructional Materials Center. The personnel were again divided into 
teams* Six teams wi" two members resulted; no team was responsible for 
more thr.n four buildings. 

The cLissroora work of the teams was not drastically different from 
that d7>ne the previous year. It was :>033ible, however, to spend more 
time in i building sine the numbe*^ of teachers t » be helped had been 
educed by the enLirg ment of the Reading Team. The Fall of 1971 saw fewer 
inexperienced teachers hir^'c and Dlaced ^*n the inner-city schools thar ever 
before. The people who had been involved in the program the year before 
had 1 '-S need to xplaln their roles to sta'fs of teachers. 

Undergraduate Cours^j 

Th-^ training of the undergraduates resumed winter quarter of 1972. 
The first-y ar combine interns were involved in this class as were Dr. 
Manning and the doctoral 1 students. The training center in the North pyramid 
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remained Hawthorne ScHdoI but the South-Central Pyramid's training center 
was shifted froir. Lyndal'- to Seward School. This change took place for cvo 
reasons. 1) Seward was closer to the University and, therefore, more 
accessible and 2; Lynda U :>choo: was m the process of being phased out and 
t^a-whers aad stuc^jnts .ere to taove to a new bui ding in the spring. The 
number o: colh»ge students tnroUec in the course was reduced to 60 each 
Q^^arter nc ap:>rox:mately 500 st-aents were involved in the program at the 
two training centers. Dr. Manning provided in-servic for the teachers 
prior t:. ih b^i-^inning o: each au^rt.r. 

In--Servi e 

Eacn ^^tr.ind o: the Pyramid-wide in-service program continued during 
the ^.ch :>! year :971-"2. n Jnivc s.ty course was taught by Dr. Manning 
bo^h \ -1. and winter qiar' ers. '.^^ ' orraat :or the classes varied to the 
oxt nt .-lat a 1 tj.-^ va^ presented rom f ur t. five o'clock. At five 
o'clock '.h : a. hers we-e di/lccd into small groups with a leader to pro- 

interaction. ^unn^ ihv- ^tcall group sessions tnat rials were shared 
witn an. cijtrlbut* d :o th' teachers. 

Larly m the yeir an in-service urogram was offered to th Principals 
:n :he n:n- teen s hool«^. -rincipals h;?d be n encouraged to attend previous 
cUsses hu: a on: ..ct :n schedules h^d made their attendance sporadic^ 
The training oresen ed to th. Tr-ncioals concentrated on areas in which they 
ciul^ assist tht? classroom teach.r in inipr vmg reading instruction as well 
s c nv'.ying the hnsi ph: lo-or^hy of the program. 

Mt r January a 19"'2, it btcanc apparent thit some in-Sfrv c- time 
n ed c: t ) be s t osld'- or pe sons ilrt^dy functioning as resource teachers 
m th builr'ing. Th- si< neop ^ mvol/ed in these in-services vorked as 
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genera, resource personnel or retnedial reading teachers in individual 
build. n^s. Monchiy meetings were scheduled at the Instructional Materials 
Cent J r arc were designed to share iniOTnation, discuss orobleits and suggest 
3 Iternat IV solut ions . 

NcW programs v;ere also initiatec in the ^all of 1971. The kindergarten 
Languag Devel:)pment program was expanded and ail kindergarten c achers 
invited to a three-scssion workshop on its us ; about 40 Windcrgarten 
teachers attended these meetings. 

The Rebus program begun in :hc kindergart- ns the previous spring for 
children who had committed the readiness prog'^am, was ostablished as a 
pilot study :n fourteen first grades in the fall. Teachers in this program 
attended * our vorkshoos during :he y^ar. 

ini-vorkshops continued t j be held at indiviuual st;^:fs, clusters of 
schools or Pyramids indicated th ir need. In the Spring, of 1972, Dr. David 
r'e * cOn :r jm th. Unive sity of Minnesota conducted a mini- workshop on 
te^ch.n*; wOmor- hens . on skIIIs : or the m tensed at grade teachers. 

The imounr o! line g v.n to bui'.ding :n-scrvices -w^as also increased 
oy ih acd.t onal number of people on the Reading Te^m; the kinds of oro- 
grans condjctec ^t this lev. I -c.e consonant with thos^ dene in 1970-71. 

Th armDant c: informaticn d:striba*ed about th prograx was extended 
.om the loca. cocsnunity to the n.^tion. Visitors to th* Instructional 
laterials tenter and the Pyraitids* schools included teachers and principals 
. r jra o'.ner systtLias throughout the Unitec States, university professors, 
cu*r culua coordiriators , Ti*:le I auditors from Washington, D.C., State Depart- 
ment visitors, anc the Commission Members of the International Reading Asso- 
c la t ion . 
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A new dioi nr^ijn was add^d to future m-services in the bprmg c 1972. 
A: thai ir.e . jco la-^es o' :h b sic inst -uct :onr.l st^quenc were madt. 
rh.' v^c D iipts are to t>e i d-t : of 3 Methods bank :hpt will b put into 
o-^ur-tion m ^h'.- - ^ 19 2. 

Cone lusion^ 
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A CDinpL"eh'.-ns ; /e eacing program -^as dev^lopec ^nd put into operat ion 
:n ninete-n mner-c.ty schools :n the- city of Minn.apol's. 

rh_ reacing ^rograo wab d b gned to a :ia at orev nting reaclng allure 
oy attacking the problems o: instruction in the kindergarten and 
primary ^races. 

.ne- third o: th st^c nts .n .n- n^nete^n ^cnjols involved :n th- 
pro<^ran: arc ecuc.^.t . ona 1 ly d .sac , :n'. ^*;tc , 



ne 



reacing -r.gr.ir. i^ clectic :n approacn; th. oasal series linguistic, 



A He dm,, Tv^n: jnction.n^ ^n tht^ bchools attetn^^ed to assist classroom 
tercier. ^hr^u^h ;ntens;v in-st.vice -irograms , demonstration lessons 
in c ass-ooms nc chc ce ioprienc a vari ty of r.inforc ng materials. 

The nu'^leut the -.Z'siL ar. i- th onviet on that :nner-city children 
_in iLim to ^c. 
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